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Personal Model of Leadership
Theoretical Context
Even though I am still developing as a leader and honing my skills every day by reflecting on my practices, adjusting my future decisions, and learning from mistakes, my values and beliefs lie in the power of transformational and ethical leadership.  I believe in leading an organization by empowering all stakeholders to contribute to its vision and mission and espousing values of honesty, integrity, and leading by example within my own leadership.  

The term ‘transformational leadership’ was coined by Burns who defines leadership as “leaders inducing followers to act for certain goals that represent the values and motivations – the wants and needs, the aspirations and expectations – of both leaders and followers” (Burns, 1978).  Burns (1978) also notes that “transforming leadership ultimately becomes moral in that it raises the level of human conduct and ethical aspiration of both leader and the led, thus it has a transforming effect on both.”  Thus, transformational leadership bears collective purpose and affects social change. In the context of educational leadership, transformational leadership provides “intellectual direction and aims at innovating within the organization”, in addition to shared instructional leadership that “involves the active collaboration of principal and teachers on curriculum, instruction, and assessment” (Marks and Printy, 2003).  I believe that engaging in instructional practices with transformational leadership perspective results in the focused movement on the school improvement continuum with subsequent focused and structured approach to academic improvement.  Transformational leadership is a tool that helps foster “organizational learning; in particular, vision building, individual support, intellectual stimulation, modeling, culture building and holding high performance expectations” (Leithwood et al., 1999).  In helping my students and teachers create a vision for the future success in the 21st century, I must be able to develop and sustain the vision for continuous strive for excellence despite the unpredictable and changing face of tomorrow.  The main challenge lies in providing stability in moving all the stakeholders towards building student success; but I believe that having shared values about student learning and putting them in action helps leaders move schools towards success. 
Personal Definition of Leadership and Assumptions that Pertain to It
Reflecting back on my growth as a leader, I see multitude of complex changes in my views on leadership and the consequent changes in my leadership style in action.  I remember examining my views on leadership from the teacher point of view while taking courses for educational leadership certification program, questioning the decisions made by my current then administration as well as the reasons behind some of the actions.  I believe that some degree of idealism is necessary to push organizations forward and initiate some of the changes that those in trenches would not want to envision.  However, it is the practice of the skill that helps theorists become practitioners and test their beliefs against the framework of reality.  My beliefs in what a leadership is and should be have undergone many changes with one value, working for student success, remaining constant, throughout the development of my views on leadership and working with people as an organization.   

I believe that effective leadership empowers all stakeholders to become leaders who are intrinsically motivated to work collaboratively to achieve organization’s mission and vision. It is not rooted in making a leader look good as a sole contributor to the organizational success and a lone hero that saves the day.  I believe in the power of distributive leadership, as it is the people in organization that make it strong.  My leadership style has undergone many changes due to my reflections about the role of a leader but mostly because of my obsessive compulsive personality that strongly encouraged me to get everything done myself or tightly supervise the completion of tasks to ensure they were done just as I requested.  However, I soon realized that creating conditions where people were intrinsically motivated to do their job well was more important than autocratically managing the jobs on my own.  Building relationships with my teachers and students became my number one goal, and this belief is echoed in the words by Burns who states that “the most powerful influences consist of deeply human relationships in which two or more persons engage with one another” (Burns, 1978).  I have also realized that one person cannot get everything done and be successful in leading the school towards the organizational vision, as within the times of exponential growth in knowledge and subsequent societal changes, leadership should become distributive, with all the stakeholders contributing to the school’s success.   

I also strive to be an ethical leader.  I believe that ethical leadership in any organization is vital, as the role of a leader is not only to manage the facilities or create work schedules.  Leaders have to ensure that their followers grow as human beings and professionals, and that their work benefits the society rather than just contributing to the material wealth of the individual and its organization.  The attitude of the followers towards their leader determines organizational success; therefore, their views of the leader as “walking the walk” of their beliefs and values help establish that belief in the morality and trust in effective leadership.  As a leader of my organization, I always make sure that I model my expectations and make my beliefs and values in what I am as a professional transparent for my team, as without their support and belief in me as an ethical decision maker, I cannot successfully help all the students and teachers achieve to their fullest potential.  
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Leadership Metaphor

Leader is a butterfly, constantly changing directions with the wind that represents a variety of complex external forces; “fluttering in a turbulent environment” while maintaining clear personal and institution mission and vision.  I cannot agree more with this description of a leader by Berquist (Kezar, Garducci, & Contreras-McGavin, 2006).  Interactions and a changing reality determined by social contexts lead to the absence of single reality in the people’s interpretations of leadership, with rhetoric being noted as a key skill for leadership, as it “focuses on persuasion, networking, and negotiation”  to create social reality and lead an organization towards successful future (Kezar, Garducci, & Contreras-McGavin, 2006).  Some might argue that these are traits of a leader, but I believe that these are skills that can be acquired through leadership experiences and change according to the variances in the demands for a certain leadership style to accomplish particular tasks.  

Example of Leadership in Action


 Last year was my first year in an official administrative position, a formal leadership role that I applied for due to my interest in curriculum and instruction, not an administrative position per se.  Previously, I was placed in leadership roles as a part of a teacher leadership team, but I considered those opportunities as an informal type of leadership, with less stress and responsibility attached to my actions.  During the first few months on the job, I took my time learning the tools of the trade and getting familiar with school structures, and being thankful that somebody else ran this huge, by my measure, school.  Considering that it was the first year of school’s consolidation, with no pre-consolidation activities done prior to the event, all teachers and students struggled to accept the school as their own.  There was a lot of anger towards the current situation on the behalf of students, and placing the priority on building a positive school culture became a must.  The school was teetering on the verge of chaos, with the sense of stability being so fragile that one could sense the feelings of despair in the school’s hallways.   

Any sense of stability evaporated when in February things changed drastically.  My principal went on sick leave, leaving me as the only hired by the county administrator to run the school.  Thankfully, I had support from the state department; two wonderful mentors who helped me work towards the mission and vision of school without getting caught up in everyday minutia.  Throughout this time of turmoil, we have managed to keep our focus on student achievement and sustain the fragile sense of stability for all the stakeholders.  In the eyes of my teachers and students, I was the only constant in the ever changing administration of the school, so I could not show my fear of accepting responsibility for the school, resentment towards the situation I was placed in, or the desire to run away and hide.  Every day, I was a cheerleader and worked on empowering teachers and students to accept responsibility for school as their own and build positive school culture rather than making it more toxic.  

If anybody walks into our school this year, they will not sense despair or anger in the hallways.  My students and teachers are excited to be at school, and there is a shared sense of responsibility for school’s success.  Recently, we had a state monitoring visit from our S3 (Safe and Supportive Schools) coordinator who noted that there was a feeling of calm at school, and students were happy and excited to be at school.  One of the comments directed at me lied in the observation that building school culture might be my forte.  It was a very surprising statement, as I have always considered my strengths in curriculum and instruction, the academic side of the school; and was acutely aware of my weaknesses in building school culture.  However, the circumstances have facilitated (or forced) the development of my leadership skills in many avenues because that’s what was needed for the success of my school.  Academically, our school has a lot of work to do, which makes my job as a supervisor of curriculum and instruction very demanding, but considering that our students’ WESTEST scores increased by the average of 10 percent, with ACT scores being the highest within the last five years, I am hopeful about further progress in future.  I am also excited that the school culture has improved drastically and can proudly say that I have contributed to its development.  


Leadership Task to Accomplish


When setting my professional goals for the year, I always reflect on my accomplishments and their contributions to the emerging and established practices at school.  Last year, we have implemented common planning and started working in collaborative teams
, but mostly, the meetings were led by me, with most of the teachers being resentful to the concept of working together during the time that they traditionally considered sacred to whatever conference and planning definitions that they desired.  This year, we continue with collaborative teams, with my goals concentrating on the cycle of data analysis (benchmarks and short cycle assessments), review of assessments, creation of common remediation assessments, and going back to analysis of data and making decisions/sharing practices that work to foster student achievement.  My main challenge lies, however, in getting all my core subject teachers meet and discuss student achievement without me hovering over and directing their meetings.  To help foster teacher independence while maintaining their accountability for conversations focused on student achievement, I have ensured that my team leaders are also on my teacher leadership team.  This helps me have conversations with them on the topics of their meetings, share my insights/concerns/challenges to be addressed during the meetings, and be confident that their team members will work productively during and beyond the meetings.  My team leaders are respected by their colleagues as professionals and persons, which makes them in some instances a lot more effective than me in helping collaborative teams move to the stage of discussing student achievement and planning assessments to evaluate instruction and student learning rather than being stuck at the stage of sharing personal practices and getting stuck in the vicious cycle of complaining about student behavior and failing grades.  


Collaborative teaming reflects my work on distributive leadership and fostering collaborative practices at school without administrative domination of the subjects while maintaining accountability for teaching practices and student learning. 

Inspiration for Leadership

The Road Not Taken 

Two roads diverged in a yellow wood,
And sorry I could not travel both
And be one traveler, long I stood
And looked down one as far as I could
To where it bent in the undergrowth;
Then took the other, as just as fair
And having perhaps the better claim,
Because it was grassy and wanted wear;
Though as for that, the passing there
Had worn them really about the same,
And both that morning equally lay
In leaves no step had trodden black
Oh, I kept the first for another day!
Yet knowing how way leads on to way,
I doubted if I should ever come back.
I shall be telling this with a sigh
Somewhere ages and ages hence:
Two roads diverged in a wood, and I
I took the one less traveled by,
And that has made all the difference.

                                                                             Robert Frost

As a leader, one always faces a choice of which road to take in making multitude of decisions on a daily basis, directly or indirectly impacting the fate of the school, students, and teachers.  It is easy to follow the conventional path trodden by others, as the less traveled road is ridden with insecurities, danger of failing or losing the followers.  However, thinking outside the box to ensure student success becomes a must in the administrative profession nowadays.  “It’s all about the kids”, is a constant reminder to myself when I face tough decisions during challenging conversations with underperforming teachers or while deciding on the initiatives to undertake at our school that might look unconventional to others.  As Robert Frost, I am learning to take the road less traveled by because it makes all the difference in my students’ lives. 
Visual Representation of Leadership Model
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Butterfly in the turbulent winds of change, maintaining its focus and vision despite the strong winds and sudden changes in direction is my visual representation of leadership.  
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